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Maths Policy 



This policy represents the agreed principles for Mathematics throughout the school. This policy has been agreed by governors within the school and all teachers 

representing Early Years, Key Stage 1 (Years 1 & 2) and Key Stage 2 (Years 3, 4, 5 & 6). 

 

άaŀǘƘŜƳŀǘƛŎǎ ƛǎ ŀ ŎǊŜŀǘƛǾŜ ŀƴŘ ƘƛƎƘƭȅ ƛƴǘŜǊ-connected discipƭƛƴŜ ǘƘŀǘ Ƙŀǎ ōŜŜƴ ŘŜǾŜƭƻǇŜŘ ƻǾŜǊ ŎŜƴǘǳǊƛŜǎΣ ǇǊƻǾƛŘƛƴƎ ǘƘŜ ǎƻƭǳǘƛƻƴ ǘƻ ǎƻƳŜ ƻŦ ƘƛǎǘƻǊȅΩǎ Ƴƻǎǘ ƛƴǘǊƛƎǳƛƴƎ 

problems. It is essential to everyday life, critical to science, technology and engineering, and necessary for financial literacy and most forms of employment. A high-quality 

mathematics education therefore provides a foundation for understanding the world, the ability to reason mathematically, an appreciation of the beauty and power of 

mathematics, and a sense of enjoyment and curiosity about the subjecǘΦέ  

National Curriculum 2014 

 

Our Lady of The Rosary Primary School Vision and Aims:   

 

At Our Lady of the Rosary, we have adopted a mastery approach to teaching and learning in mathematics. At the centre of this approach is the belief that all pupils have the 

potential to succeed and become confident mathematicians. All children should have access to the same curriculum content and, rather than being extended with new 

content from other year groups, they should deepen their conceptual understanding of topics within their year group by reasoning and problem solving.  Mastery is not just 

being able to memorise key facts and answer test questions quickly; instead, mastery involves knowing how and why the mathematics works and to have a conceptual 

understanding of the processes and fundamentals. It means being able to use mathematics knowledge in new and unfamiliar situations. 

 

Our Lady of the Rosary Primary School aims to: 

¶ Develop a fascination and excitement within Maths lessons that fosters an inquisitive mindset and gives learners the opportunity to explore, hypothesise and 

review. 

¶ Support all members of our school comƳǳƴƛǘȅ ǘƻ ŘŜǾŜƭƻǇ ŀ ǇƻǎƛǘƛǾŜ ƳƛƴŘǎŜǘ ŀƴŘ ŀ ΨŎŀƴ ŘƻΩ ŀǇǇǊƻŀŎƘ ǘƻ ƭŜŀǊƴƛƴƎ ŀōƻǳǘ aŀǘƘǎΦ  ²Ŝ ǳƴŘŜǊǎǘŀƴŘ ǘƘŀǘ ǎƻƳŜƻƴŜΩǎ 

mindset can have a large bearing on their learning and that a growth mindset to Maths will facilitate good learning. 

¶ Help all students understand that making mistakes is a key part of any learning journey and that in making mistakes we can grow and learn further. 

¶ 9ƴǎǳǊŜ ŀƭƭ ƳŀǘƘŜƳŀǘƛŎŀƭ ǾƻŎŀōǳƭŀǊȅ ƛǎ ǳǎŜŘ ŀŎŎǳǊŀǘŜƭȅΣ ǇǊŜŎƛǎŜƭȅ ŀƴŘ ŀǎ ŜŀǊƭȅ ŀǎ ǇƻǎǎƛōƭŜ ǿƛǘƘƛƴ ŀ ƭŜŀǊƴŜǊΩǎ ƳŀǘƘŜƳŀǘƛŎŀƭ Ƨƻǳrney to help develop clear conceptual 

understanding. 

¶ Ensure all learners are confident in using manipulatives and pictorial representations to expose the maths within a problem.  To also ensure that children are able 

to choose to use these independently to support their understanding. 

¶ Make links and connections between the different concepts in Maths to help learners develop a more wholistic understanding of Maths.   

¶ Help learners to articulate their reasoning to be able to fully explain their methodology, while at all times, ǾŀƭǳƛƴƎ ŜǾŜǊȅƻƴŜΩǎ ŎƻƴǘǊƛōǳǘƛƻƴǎ ŀƴŘ ǎŜŜƛƴƎ ŘƛŦŦŜǊŜƴǘ 

methods to solve the same problem. 

¶ Develop a more strategic approach to Maths that involves prioritising arithmetical proficiency over procedural methods. 

¶ .ǊƻŀŘŜƴ ŎƘƛƭŘǊŜƴΩǎ ƪƴƻǿƭŜŘƎŜ ŀƴŘ ǳnderstanding of how mathematics is used in the wider world by making rich and varied real life connections. 

 

 



Good learning takes place when pupils are given opportunities to solve problems by developing their understanding and making links between different areas of 

mathematics and applying skills.  Good teaching enables good learning to take place. It involves creating an appropriate, supportive environment where pupils can respond 

to high levels of expectation and challenge and articulate their learning and understanding of concepts. 

 

Mathematics Curriculum Planning   

 

Mathematics is a core subject in the National Curriculum, and OLOR use the Primary Mathematics Curriculum (2014) as the basis for implementing the statutory 

requirements of the programme of study for Mathematics.  We carry out curriculum planning in Mathematics in three phases (long-term, medium-term and short-term).  

The Primary Mathematics Curriculum (2014) gives a detailed outline of what we teach in the long term. Teachers in Key Stage 1 and 2 use the Primary Mathematics 

Curriculum (2014) to plan work to suit the year group they teach.  

 

The national curriculum for mathematics aims to ensure that all pupils:  

¶ become fluent in the fundamentals of mathematics, including through varied and frequent practice with increasingly complex problems over time, so that pupils 

develop conceptual understanding and the ability to recall and apply knowledge rapidly and accurately.  

¶ reason mathematically by following a line of enquiry, conjecturing relationships and generalisations, and developing an argument, justification or proof using 

mathematical language  

¶ can solve problems by applying their mathematics to a variety of routine and non-routine problems with increasing sophistication, including breaking down 

problems into a series of simpler steps and persevering in seeking solutions. 

The school follows the White Rose Maths framework to enable teachers to develop medium-term Mathematics plans, which give details of the main teaching objectives for 

each term, defining what will be taught and when. Appendix 1 gives the overviews of which Mathematical concepts will be taught at certain points in the year and the 

progression of small steps within each unit. 

 

Class teachers then complete a weekly plan for the teaching of Mathematics. These weekly plans list the specific learning objectives for each lesson, broken down from the 

end of year objective and giving details of how the lessons are to be taught. The class teacher keeps these individual plans. 

 

To provide adequate time for developing key skills in fluency, reasoning and problem solving, each class teacher will provide at least five daily mathematics lessons per 
week. Additional mathematics may be taught within other subject lessons when appropriate, for example displaying data in Science. 
 

Class teachers teach high quality maths lessons ensuring that there is emphasis on direct whole-class teaching, groups/partner work and independent work. We use a range 

of approaches (concrete, pictorial and abstract methods) following the White Rose scheme of work, teaching mathematical concepts through small steps. Staff teach and 

model correŎǘ ƳŀǘƘŜƳŀǘƛŎŀƭ ƭŀƴƎǳŀƎŜΣ ǿƘƛŎƘ ǎŎŀŦŦƻƭŘǎ ŎƘƛƭŘǊŜƴΩǎ ǊŜŀǎƻƴƛƴƎ ŀƴŘ ŜȄǇƭŀƴŀǘƛƻƴ ǎƪƛƭƭǎ ς sentence stems are used to develop this.   

 

The subject leader monitors this planning regularly.   

 

 



Progression of skills 

The teaching of Maths in OLOR is sequential and builds on previous learning.  This policy gives an at-a-glance guide to how the OLOR Maths curriculum links to the Key 

Stage 1 and 2 national curriculum, and how it progresses through topics.  In Appendix 3 this progression is laid out.  In each of the major topic areas (Number, 

Measurement, Geometry and Statistics), the curriculum has been broken down into key areas.  For each of these areas, you can then see which NC objectives are covered in 

that year, together with the term and block in which that objective is first met in the OLOR curriculum. 

 

Mathematical Vocabulary 

¢ƘŜ ǳǎŜ ƻŦ ŀŎŎǳǊŀǘŜ ƳŀǘƘŜƳŀǘƛŎŀƭ ǾƻŎŀōǳƭŀǊȅ ƛǎ ŜǎǎŜƴǘƛŀƭ ŦƻǊ ŎƘƛƭŘǊŜƴΩǎ ǳƴŘŜǊǎǘŀƴŘƛƴƎ ŀƴŘ ŎƻƳƳǳƴƛŎŀǘƛƻƴ ƻŦ ƳŀǘƘŜƳŀǘƛŎŀƭ ŎƻƴŎŜpts.  By developing confidence with key 

terms, pupils can better articulate their thinking, reason effectively, and build a strong foundation for future learning in mathematics.  Appendix 2 provides an outline of 

ǿƘŜǊŜ ƪŜȅ ƳŀǘƘŜƳŀǘƛŎŀƭ ǾƻŎŀōǳƭŀǊȅ ƛǎ ƛƴǘǊƻŘǳŎŜŘ ŀƴŘ ŘŜǾŜƭƻǇŜŘ ǘƘǊƻǳƎƘƻǳǘ h[hwΩǎ aŀǘƘǎ ŎǳǊǊƛŎǳƭǳƳΦ 

 

Assessment  

!ǘ h[hwΣ ƻǳǊ ŎƘƛƭŘǊŜƴΩǎ aŀǘƘǎ ǎƪƛƭƭǎ ŀǊŜ ǊŜƎǳƭŀǊƭȅ ŀǎǎŜǎǎŜŘ ǘƻ ŜƴǎǳǊŜ ǘƘŀǘ ǘŜŀŎƘŜǊǎ ŀǊŜ ŀǿŀǊŜ ƻŦ ŎƘƛƭŘǊŜƴ ǘƘŀǘ Ƴŀȅ ƴƻǘ ōŜ ǎŜŎure with particular concepts. 

 

1) Informal, formative assessments are made continually by questioning the children, observing and monitoring their work. These short-term assessments are closely 
related to the learning objectives for the lesson and help inform next steps within and across lessons within a unit of learning. 
2) Periodic assessments take place at the end of a unit ς we use White Rose Maths end of block assessments to check progress and understanding of content covered. This 
information also informs interventions and carefully tracks progress of children. 
3) Summative assessment - this is the use of tests or more formal assessments to find out what children have learnt. The children are assessed summatively at the end of 
every term on all the concepts they will have covered within that term. 
All children complete an age standardised test at the end of the academic year covering all the concepts within the year they have just completed. 
 
Statutory Assessment Tests (SATs) are used for children in Year 2 and 6, plus children in Year 4 are also required to take a multiplication tables check (MTC) in the Summer Term.  The 

purpose of the check is to determine whether pupils can fluently recall their times tables up to 12, which is essential for future success in mathematics. 

 
! ǿƘƻƭŜ ǎŎƘƻƻƭ ǘǊŀŎƪƛƴƎ ǎȅǎǘŜƳ ƛǎ ǳǎŜŘ ǘƻ ŎƭƻǎŜƭȅ ƳƻƴƛǘƻǊ ŎƘƛƭŘǊŜƴΩǎ ǇǊƻƎǊŜǎǎ ǘƘǊƻǳƎƘƻǳǘ the school. Teacher assessments are made termly and are closely analysed to identify children 

working at greater depth or who are at risk, appropriate intervention is then put in place to close gaps. 

 

Homework 
Children receive one piece of Maths homework a week for pupils in KS1 and KS2. Homework is for each child to complete a test within the Schofield and Sims mental arithmetic book they 

are provided with.  These books are linked to year group expectations.  In addition, complete online games and challenges to aimed at improving fluency such as Times Tables Rockstars and 

Numbots. 

 

 

 

 

 



Monitoring 
The Maths lead ǘŜŀƳ ŀǊŜ ǊŜǎǇƻƴǎƛōƭŜ ŦƻǊ ƳƻƴƛǘƻǊƛƴƎ ǘƘŜ ǎǘŀƴŘŀǊŘ ƻŦ ǇǳǇƛƭΩǎ ǿƻǊƪΣ ǘƘŜ ǉǳŀƭƛǘȅ ƻŦ ǘƘŜ ǘŜŀŎƘƛƴƎ ŀƴŘ ŜǾŀƭǳŀǘƛƴƎ ƛƳǇŀŎǘΦ ¢ƘŜ ǿƻrk of the team involves supporting colleagues in 
the teaching of mathematics, being aware of current developments in the subject. The Maths lead provides a strategic lead and direction for the subject in the school so that it remains high 
profile.  
 
The school leadership team (& maths team) will conduct evaluations of teaching and learning within Maths via: 

¶ observing Maths lessons and making time for staff to observe the Maths lead and other teachers teach Maths 

¶ termly review of Maths book to ensure standards within classes are high, that teachers are teaching the expected concepts and that children are making progress in lessons and 
across units of work. 

¶ termly pupil progress meeting between teachers and the SLT.  These meetings track the progress of every child within the school to ensure all are making progress and intervention 
is in place for those children requiring extra support. 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



What does Maths look like at OLOR? 

Lessons are planned and delivered using the principles of ¢ŜŀŎƘƛƴƎ ŦƻǊ aŀǎǘŜǊȅ ŀƴŘ ǘŀƛƭƻǊŜŘ ǘƻ ŜŀŎƘ ŎƭŀǎǎΩǎ ƴŜŜŘǎΦ  

 
 

 

 

Fluency 

Quick and efficient recall of facts and procedures and the flexibility to move between different contexts and representations of mathematics - NCETM 

In the EYFS, the Development Matters non-statutory guidance is used to identify end points from Early Learning Goals. Early understanding of maths is developed using 
concrete resources, counting, number songs, developing number sense and recognising number patterns.  

KS1 have embedded the Mastering Number programme to develop number sense. This ensures that there is a short daily burst on fluency in addition to the concepts being 
taught in Maths lessons. KS1 sessions focus primarily on addition and subtraction facts to 20 aƴŘ ƛǎ ǎǳǇǇƻǊǘŜŘ ōȅ Ψн aƛƴǳǘŜ aŀǘƘǎΩ ŀƴŘ ǘƘŜ ŀǎǎƻŎƛŀǘŜŘ ŦƭŀǎƘ ŎŀǊŘǎΦ   

In KS2, there is also daily focus on fluency. Classes may also use 2 Minute Maths, which is adapted to develop fluency skills in all operations but has a specific focus and 
strategy each week.  Pupils are encouraged to use TTRS and Numbots at home and at school where appropriate.  Battles between classes are used to encourage 
participation and Rock Status certificates reward effort and progress as pupils work through the programme.  In the table below, fluency expectations, and how they are 
met in school and at home, are laid out. 



 EYFS Year 1 Year 2 Year 3 Year 4 Year 5 Year 6 

Fluency objectives Count forward and 
back to 10 

Number bonds to 
5 

Subitising to 5 

Addition and 
subtraction facts 
to 20 

Count in 2s, 5s, 
and 10s 

Doubles to 10 and 
corresponding 
halves 

Addition and 
subtraction facts 
to 20 

Multiplication and 
division facts for 2-
, 5- and 10-times 
tables 

Identify odd and 
even 

Addition and 
subtraction facts 
to 20 

Multiplication and 
division facts for 3-
, 4- and 8-times 
tables 

Revision of 2-, 5- 
and 10- times 
tables 

   

Toolkit: Additional 
Resources 

 2 minute Maths -  
twice a week 

2 minute Maths -  
twice a week 

Maths Hub 
multiplication and 
division books ς 
twice a day 

Maths Hub 
multiplication and 
division books ς 
twice a day 

Maths Hub 
multiplication and 
division books ς 
twice a day 

Maths Hub 
multiplication and 
division books ς 
twice a day 

Toolkit: Planning 
and Schemes 

Nursery: WRM 
lessons ς 4 times a 
week 

Reception: WRM 
lessons ς 4 times a 
week 

WRM lessons ς 5 
times a week 

Mastering Number 
Year 1 ς 3 times a 
week 

WRM lessons ς 5 
times a week 

Mastering Number 
Year 2 ς 3 times a 
week 

WRM lessons ς 5 
times a week 

 

WRM lessons ς 5 
times a week 

Mastering Number 
Year 4 ς 3 times a 
week 

WRM lessons ς 5 
times a week 

Mastering Number 
Year 4 ς 3 times a 
week 

WRM lessons ς 5 
times a week 

Additional Support Reception:  1 
Minute Maths ς 10 
minute a week 

Numbots ς 15 
minutes a week 

Numbots ς 20 
minutes a week 

TTRS ς 15 minutes 
a week 

TTRS ς 30 minutes 
a week in garage 
mode 

TTRS ς 30 minutes 
a week in garage 
mode 

TTRS ς 30 minutes 
a week in garage 
mode 

 

 



Representation and Structure 

Teachers introduce a concept using a concrete, pictorial, abstract approach and use representations as a means to show the structure of the maths being learned. Displays 
ƘƛƎƘƭƛƎƘǘ ǘƘŜ ƛŘŜŀ ƻŦ Ψ.ǳƛƭŘ ƛǘΣ ŘǊŀǿ ƛǘΣ ǿǊƛǘŜ ƛǘΣ ŎŀƭŎǳƭŀǘŜ ƛǘΩΦ hŦǘŜƴΣ ǘƘŜ ǇƛŎǘƻǊƛŀƭ ǊŜǇǊŜǎŜƴǘŀǘƛƻƴ όŜΦƎΦ ǇƭŀŎŜ ǾŀƭǳŜ ƎǊƛŘ) and abstract calculation (e.g. column addition) are used 
side by side until pupils can work confidently in the abstract.  

All year groups are accustomed to bar models, part whole models, ten frames, place value charts, counters, Numicon, hundred squares and Dienes blocks and how they can 
be used. Teachers select the representation that best supports the learning of the concept.  

{ǘŜƳ ǎŜƴǘŜƴŎŜǎ ŀǊŜ ƻŦǘŜƴ ǳǎŜŘ ǘƻ ƘƛƎƘƭƛƎƘǘ ƎŜƴŜǊŀƭƛǎŀǘƛƻƴǎΣ ŦƻǊ ŜȄŀƳǇƭŜ ΨǘŜƴ ǘŜƴǎ ŀǊŜ Ŝǉǳŀƭ ǘƻ ƻƴŜ ƘǳƴŘǊŜŘΩΦ ¢ƘŜȅ Ƴŀȅ ŀƭǎƻ ōŜ used as a scaffold to support understanding. 
9ΦƎΦ ƛƴ ŦǊŀŎǘƛƻƴǎΣ Ψ¢ƘŜ ǿƘƻƭŜ ƛǎ ŘƛǾƛŘŜŘ ƛƴǘƻ Ȅ όŘŜƴƻƳƛƴŀǘƻǊύ Ŝǉǳŀƭ ǇŀǊǘǎ ŀƴŘ ǿŜ ǘŀƪŜ Ȅ όƴǳƳŜǊŀǘƻǊύ ǇŀǊǘǎΦΩ   

By following the White Rose small steps as a basis for learning, their SOL framework for each concept shows progression through the year groups, including which 
representations are used and where to start each concept to ensure there is an overlap without repeating the same lessons. 

Mathematical Thinking 

 

Mathematical thinking is central to deep and sustainable learning of maǘƘŜƳŀǘƛŎǎΦ ¢ŀǳƎƘǘ ƛŘŜŀǎ ǘƘŀǘ ŀǊŜ ǳƴŘŜǊǎǘƻƻŘ ŘŜŜǇƭȅ ŀǊŜ ƴƻǘ Ƨǳǎǘ ΨǊŜŎŜƛǾŜŘΩ ǇŀǎǎƛǾŜƭȅ ōǳǘ ǿƻǊƪŜŘ 

on by the student. They need to be thought about, reasoned with and discussed. - NCETM 

Lessons will often start with a challenge that lets pupils have a go themselves before the lesson supports their learning to solve the problem efficiently. Sometimes, there 
ǿƛƭƭ ōŜ ŀƴ Ψ9ȄǇŜǊǘ DǊƻǳǇǎΩ ǘŀǎƪΣ ǿƘƛŎƘ ƳƛƎƘǘ ōŜ ŀ ŘŜŜǇŜƴƛƴƎ ǘŀǎƪ ŦǊƻƳ ǘƘŜ ǇǊŜǾƛƻǳǎ ƭŜǎǎƻƴǎΣ ǿƘƛŎƘ ƎƛǾŜǎ ŀƭƭ ŎƘƛƭŘǊŜƴ ŎƘŀƴŎŜ ǘo access the deeper learning but also allows the 
ΨŜȄǇŜǊǘΩ ǇǳǇƛƭǎ ǘƻ ƭŜŀŘ ǘƘŜ ƭŜŀǊƴƛƴƎ ŀƴŘ ǾŜǊōŀƭƛǎŜ ǘƘŜƛǊ ǊŜŀǎƻƴƛƴƎ ǘƻ ƻǘƘŜǊǎΦ  

¢ƘǊƻǳƎƘƻǳǘ ǘƘŜ ƭŜǎǎƻƴǎΣ ǘƘŜǊŜ ƛǎ ŀ ƳƛȄǘǳǊŜ ƻŦ ǇƛƴƎ ǇƻƴƎ ǎǘȅƭŜ ǘŜŀŎƘƛƴƎΣ ǿƘƛŎƘ ŀƭǎƻ ŀƭƭƻǿǎ ǇǳǇƛƭǎ ǘƻ ǿƻǊƪ ǿƛǘƘ ŀ ōǳŘŘȅ Ψwŀƭƭȅ /ƻŀŎƘƛƴƎΩ ŀƴŘ ŦƻǊ ǘƘŜƳ ǘƻ ƘŀǾŜ ŀ go at some 
tasks independently before the main independent learning task.  

Lessons are planned to highlight and draw out misconceptions; this may be with a character or with a statement to prove/disprove/explore, e.g. Always, Sometimes, Never. 
²ƘŀǘΩǎ ǘƘŜ ǎŀƳŜΤ ǿƘŀǘΩǎ ŘƛŦŦŜǊŜƴǘΚ ¢ǊǳŜ ƻǊ CŀƭǎŜΦ  

Mathematical thinking sessions allow pupils to work independently to apply their understanding. This prepares them for assessment style questions and allows children to 
show their reasoning and their knowledge flexibly to solve problems.   

 

 

 

 



Coherence 

 
Lessons are broken down into small, connected steps that gradually unfold the concept, providing access for all children and leading to a generalisation of the concept 

and the ability to apply the concept to a range of contexts. ς NCETM 

Teachers use the White Rose Maths long term plan to structure their teaching over the year. This has been supplemented by the DfE guidance and NCETM Materials to 
support teachers in prioritising learning to ensure that pupils are ready to progress at the end of the year.   

Teachers spend time mapping out the learning sequence outlined in the White Rose long term plan using the small steps scheme of learning to identify the end points of 
ǇǳǇƛƭǎΩ ƭŜŀǊƴƛƴƎ ŀƴŘ Ǉƭŀƴ ƭŜǎǎƻƴǎ ŀŎŎƻǊŘƛƴƎƭȅ όŘŜƳƻƴstrating horizon thinking).  

Individual lessons are designed as a series of small steps based on the White Rose scheme of learning, tailored to the needs of the class. Opportunities to adapt teaching 
deepen and support learning are planned into the lessons, which are supplemented with appropriate representations and reasoning opportunities from the lesson design 
toolkit 

Variation 

 
Variation is twofold. It is firstly about how the teacher represents the concept being taught, often in more than one way, to draw attention to critical aspects, and to 
develop deep and holistic understanding. It is also about the sequencing of the episodes, activities and exercises used within a lesson and follow up practice, paying 

attention to what is kept the same and what changes, to connect the mathematics and draw attention to mathematical relationships and structure. ς NCETM 

5ǳǊƛƴƎ ǘƘŜ ǇƭŀƴƴƛƴƎ ǇƘŀǎŜΣ ǘŜŀŎƘŜǊǎ ŜƴǎǳǊŜ ǘƘŀǘ ǘƘŜ ǿŀȅ ǉǳŜǎǘƛƻƴǎ ŀǊŜ ǇǊŜǎŜƴǘŜŘ ŘǊŀǿǎ ǇǳǇƛƭǎΩ ŀǘǘŜƴǘƛƻƴ ǘƻ ǘƘŜ ƪŜȅ ƭŜŀǊƴƛƴƎΥ all non-essential features are varied while the 
essential features stay the same. This supports pupils in identifying the key features of the concept and addresses misconceptions.   

bǳƳōŜǊǎ ŀǊŜ ŎƘƻǎŜƴ ŘŜƭƛōŜǊŀǘŜƭȅ ƛƴ ǉǳŜǎǘƛƻƴǎ ǘƻ ŘǊŀǿ ǇǳǇƛƭǎΩ ŀǘǘŜƴǘƛƻƴ ǘƻ ǘƘŜ ǊŜƭŀǘƛƻƴǎƘƛǇǎ ōŜǘǿŜŜƴ numbers, which in turn allows them to make generalisations about 
ǿƘŀǘ ǘƘŜȅ ƘŀǾŜ ƭŜŀǊƴŜŘΦ ¢ŜŀŎƘŜǊǎ ǿƛƭƭ ƻŦǘŜƴ ŀǎƪΣ Ψ²Ƙŀǘ ƛǎ ǘƘŜ ǎŀƳŜΤ ǿƘŀǘ ƛǎ ŘƛŦŦŜǊŜƴǘΚΩ ŀƴŘ ǘƘǊƻǳƎƘ ǘƘŜ ǎǳōǎŜǉǳŜƴǘ ŘƛǎŎǳǎǎƛƻƴ, pupils spot patterns and make connections.  

 

 

 

 

 

 

 



Appendix 1 ς Overview of small steps                                                         

Nursery ς Yearly Overview 
Autumn 
Theme  

Getting to know 
you  

Colours and 
Matching  

Sorting  Number 1  Number 2   Pattern  Consolidation  

  Weeks 1-3  
  

Week 4   Weeks 5-6  Week 7  Weeks 8 - 9  Weeks 10 - 11  Week 12   

Objectives  -Build trusting 
relationships  

-Ensure children have 
good levels of well-

being and 
involvement to be 

ready to learn.  

-Exploring colours  
-Matching the same 

colours  
-Naming colours  

-Finding a matching pair  
-Exploring items that are 
the same and different   

- Sort objects by colour  
-Sort objects by shape  
-Sort objects by size  

-Identifying sorting rules  
-Explaining what they 

notice  

- Identifying the numeral 
1  

- Subitising 1  
- Counting 1   

-Developing 1-1 
correspondence  

-Developing counting skill 
and technique  

- Identifying the numeral 
2  

- Subitising 2  
- Counting 12  

-Developing 1-1 
correspondence  

-Developing counting 
skill and technique  

-Exploring AB colour 
patterns  

-Extending AB colour 
patterns  

-Copying AB movement 
patterns  

-Creating AB movement 
patterns  

-Fixing patterns  

-Consolidating the 
numbers 1 and 2.   

- Counting to 1 and 2.   
-Subitising  
- Patterns   

-Sorting rules and 
colours  

 
Summer 
Theme  

Sequencing  
  

Positional 
Language  

More than, 
fewer  

2D 
Shape  

3D 
shape  

Consolidation 
and More or 

less  

Number 
composition  

What comes 
after  

What 
comes 
before  

Numbers to 
5  

Consolidation  On the 
move  

  Week 1   
  

Week 2   Week 3  Week 4   Week 5   Week 6  Week 7  Week 8   Week 9   Week 10  Week 11   Week 12  

Objectives  -Learning the 
days of the 

week 
- Learning the 

routine 
-Sequencing 
the day and 

activities 

- Learning to 
use positional 

language 
correctly. 

Understanding 
positional 
language 

-Adding one 
more 

-Taking one 
away 

-Ordering 
numerals to 5 
-Estimating 

-Exploring 
2D shapes 
-Naming 

2D shapes 
- Using 

shapes to 
build 

pictures 

-Exploring 
3D shapes 
-Naming 

3D shapes 

-Comparing 
more and less 

- Counting 
amounts 

- Ordering 
numerals to 5 

- Building and 
splitting 

numbers in 
different ways 

-Children 
developing an in-

depth 
understanding of 

which number 
comes next 1-5. 

-Children 
developing an 

in-depth 
understanding 

of which 
number 

comes before 
0-5. 

Consolidating 
and securing 

the 
understanding 
of the numbers 

1-5. 

Consolidating 
prior knowledge 

-Getting 
ready for 
Reception 

Spring 
Theme  

Number 3   
  

Number 4   Number 5  Consolidation  Number 6  Length and 
Height  

Mass  Capacity  Consolidation  

  Weeks 1-2  
  

Weeks 3 - 4  Weeks 5 - 6  Week 7   Week 8   Week 9  Week 10  Week 11  Week 12  

Objectives  - Identifying the 
numeral 3 

- Subitising 3 
- Counting 123 
-Developing 1-1 
correspondence  

-Developing counting 
skill and technique 

- Identifying the 
numeral 4 

- Subitising 4 
- Counting 1234 
-Developing 1-1 
correspondence  

-Developing counting 
skill and technique 

- Identifying the 
numeral 5 

- Subitising 5 
- Counting 12345 
-Developing 1-1 
correspondence  

-Developing 
counting skill and 

technique 

- Recap Week 1 ï 
6 to consolidate 

the numbers 1 ï 5 
and the prior 

learning linked to 
these numbers. 

- Identifying the 
numeral 6 

- Subitising 6 
- Counting 123456 

-Developing 1-1 
correspondence  

-Developing 
counting skill and 

technique 

- Introduction to 
length and height 
-Introduction to 
measurement 

related vocabulary 

- Introduction to 
length and height 
- Introduction to 
measurement 

related vocabulary 

- Introduction to 
capacity 

- Introduction to 
capacity related 

vocabulary 

-Consolidating 
number 6 

-Consolidating 
length 

-Consolidating 
weight 

-Consolidating 
capacity 



Reception ς Yearly Overview 

 

 



Reception ς Term 1 Small Steps 

  

  



  

 

 

 

 

 

 

 

 

 

 

 

 



Reception ς Term 2 Small Steps 

  

  



  

  

 



Reception ς Term 3 Small Steps 

  

  



  

 

 



Year 1 ς Yearly Overview 

 
 



Year 1 ς Term 1 Small Steps 

  

  



Year 1 ς Term 1 Small Steps 

  
 

 

 

 

 

 

 

 

 

 

 

 



Year 1 ς Term 2 Small Steps 

  

  



Year 1 ς Term 2 Small Steps 

  

 



Year 1 ς Term 3 Small Steps 

  

  
 



Year 1 ς Term 3 Small Steps 

  

 



Year 2 ς Yearly Overview 

 
 



Year 2 ς Term 1 Small Steps 

  

  



Year 2 ς Term 1 Small Steps 

  

 



Year 2 ς Term 2 Small Steps 

  

  



Year 2 ς Term 2 Small Steps 

  

  

 



Year 2 ς Term 3 Small Steps 

  

  



 
 

 

 

 

 

 

 

 

 

 

 

 
 



Year 3 ς Yearly Overview 

 



Year 3 ς Term 1 Small Steps 

  

  



Year 3 ς Term 1 Small Steps 

  

 



Year 3 ς Term 2 Small Steps 

  

  



Year 3 ς Term 2 Small Steps 

  

  



Year 3 ς Term 3 Small Steps 

  

  



Year 3 ς Term 3 Small Steps 

  

 



Year 4 ς Yearly Overview 

 
 

 



Year 4 ς Term 1 Small Steps 

  

  



Year 4 ς Term 1 Small Steps 

  

  



Year 4 ς Term 2 Small Steps 

  

  



Year 4 ς Term 2 Small Steps 

  

  



Year 4 ς Term 3 Small Steps 

  

  



Year 4 ς Term 3 Small Steps 

  
 
 

 

 
 



Year 5 ς Yearly Overview 

 
 



Year 5 ς Term 1 Small Steps 

  

  
 



Year 5 ς Term 1 Small Steps 

  

  
 



Year 5 ς Term 2 Small Steps 

  

  



Year 5 ς Term 2 Small Steps 

  

 



Year 5 ς Term 3 Small Steps 

  

  



Year 5 ς Term 3 Small Steps 

  

  



Year 6 ς Yearly Overview 

  
 

 



Year 6 ς Term 1 Small Steps 

  

  
 

 

 



Year 6 ς Term 1 Small Steps 

  

  
 

 



Year 6 ς Term 2 Small Steps 

  

  
 



Year 6 ς Term 2 Small Steps 

  

  



 

Year 6 ς Term 2 Small Steps 

  
 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



Year 6 ς Term 3 Small Steps 

  

 
 



Appendix 2 ς Progression of Mathmatical vocabulary 

 



 



 



 



 



 



 



 



 



 



 



 



Appendix 3 ς Progression of Mathmatical skills and knowledge 
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